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INTRODUCTION

Mental health has to do not only with the care of the
diseased maind but also with tne prevention of mental disorder
and the development of normal personality, and adjustment to
society.

Do school children sctually have special mental health
problems® The answer 1s positive. For the sudden transition
from home to school causes overwhelning changes., In the school
the child 1s placed in a 31tuation, completely unknown hitherto,
demanding adjustment to a large group of homogeneous strangers,
and adaptation to a new type of authority. His emotions arc
an alternating blend of intensive anticipation, fear, rejection
wonder, and gaiety in a way not known before. He 1s expected tc
produce a definite result within 2 defainite time peraiod.

Now let us ask whether there ire any specafic nental heoalin
problems comion to the school cnildren of rapidly developing
nations®? This guestion we will attenpt to answer py dealing

with some special features of developing countries, and clearing

up certain defainitions., Ve will deal vith tne following:
I - Who Is The Bchool Child®
11 ~ Children Who Ne:d Special Help®
11T - Who Should Deal With Troubled Children®
Iv ~ The Teacher Aind The Wental Health Of The Pupil.

v - Poverty And ilental Health
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VI - Home .gainst School
VII ~ Mamily Saize
VIIT T Couplications 0f Polygumy
IX - Inadeqguacy Of Ychools.

I - VvHO IS5 THE 3SCHOOL CHILD?
Defining whe the school-child 1s, does not pose an easy tassc.

Should we consider kindergartens and nursery schools 23 an inte,r.l
part of the elementary school program or net? What 18 the Dper-
missive attendance age and what 1s the upper limit of the school
age® Is the scnool child he who 1s subject to the conpulsory
school-attendance laws. ire these laws unaiversal®

If one does not consider the kindergarten and nursery school
as an integral part of the elementary scnocol program,. then curreant
practice 1s almost universal in placing age 6 or 5 as the lower
limat of the elementary school. In developing countries, however,
we nust make further distinction between potential and actual
school-chnildren. TFor not &ll, but only a fraction of the children
of school age, in rapidly developing nations, are attending school.
According to o study made by UNESCQO on school attendance in aca-
demic year 1958-1959, almost over 50 per cent of 2ll potentizal
orimary school children ain two great regions of the World, aisia
and Africa, are, for various reasons, not able to benefait from
the rnost basic educational facilities. Thus, when we talk about
the school child in developing countries, unwitbingly, we over-
loock the other half of those unfortunate potentzial school
children who are rnot actually attendang the schocl.(1).

IT - CHILDE SN WIHO NE.WD SPECI L HELP

From the preveative uspect of nental health 21l chialdren
need help. But there are children who need speciail help.
Difierent western surveys, appear to agree in finding thazt
approximately % per cent of the school population 1 suf” ering

from serious psychiatric condations requiring 1ntenuive treat-
ment, and that anotner 10 to 12 per cent, having milder ftroubles,
need some otiner form of spaciul help (2). As a metter of
emergency, trese findings could be, teaporarily, ap.lied to
western culture, as well as to the situation i1n developing
countries.
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guidance counsclors are freguently named among those who should
deal with the prouvloms of ¢iotionally disturbed school children.
But, as the psychologist, Wailliaxm W, “attenberg, rem~rko:

"In view of the fact thait throughcut the Unitex
States, and 1n all othsar countries, the number of
institutions aud other facilities for treating
emotional dasturbznces of childran is far below the
nead, and in view of the additional fact that thare
18 lattle 1ikelinood that specaial classes vill be
provided to asccommodate evan o small fraction of
those regquaring such assistance, teachers in regular
classrooms will remain the principal resource for
dealing with emotionally troubled children” (3).

This point 18 wortay of much notice and should be taken
into consideration in professional preparation ef teachers since
they will of necessaity be dealing with problems of emotionally
disturbed children.

IV - THZ TELCHER AND THE JMENTWL HELLTH OF THL PUPIL
The teacher's own nental health 1s an integral part of

the pupils' hcalthy personality development. In no other
profession 1s good mental health more essential than in
teaching. The work demands a3 high degree of stability - ao
capaclty fo withstand pressures, and mnost 1uportant of all,
the skill of working =2ggressions off into cnannels different
from tne work situation. It has been noted that, "All day
long, the teacher is dealiag with emotionalliy toned activities -
hostility, defiancs, dependency, d:minds, destruction of
property, dishoneaty ..." {(4). The ensrics of children, and
the turmoil of the clussroom inevitably create tensions

within the teacher. T[hese tensions must find healthy release
in work and recercations. Teachers who are unable te discover
mechanisms of release are apt to become 1rritable, emotionally
disturbked, and maladjusted (3).

How many teachers are mualadiusted? Pernaps the nosi
comprchensive studies of the condaition of the mental health
znd adjustuacent of teachers are tnose of Fenton .nd Hicks.
Both Fenton .nd Hicks estiaated that acout 20 per cent of the
teachers in their sample were 1n need of psychological and
psychiatric assistunce (6).
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The nesd for vetter screening of teachers as well z2s
avarlabilaty of facilities for diagnosis and treatment of
mantal troubles become obvicus from the above survey which w.s
mide 1n a western culture. This writer has no knowledge of
similor studies in developing nations.

However, there are no indicutions that the situation
1in that area i1s better 1f not similar or worse. The situation
has been worsened by the conditions influenced by rapid chaage
and continued need for re-adjustment.

Many teachers in this part of the world are suldenly
faced with the task of esducating great number of people
especrally in an area where the drastic need necessitates
smphasis on quantity.

This wasgespecially true in late 1940's and early 1950's
whare countries are abruptly faced with the task of educating
masses as part of tneir developmental programmes.,

The UNESCQ Bducation Mission to Burmg reports:

"The maission has a high regard for the teachers
of Burma; they do remarkably well counsidering all the
handicaps under which they work,but something mors than
an increase in silary 1s called for .....

They nsed furthcecr training both acadenically
and professionally (7).

gurmi 18 not an exception., The sine trend n-oy be cosily
found in other developing countries., Libya is haghly
1llustrative:

"As the Tripolitanian Goverrmment is determined
to employ only Libyan teachers in prinary education,
1t has been obliged to recruit a majority of young
people frrsh from school (8).

Anothsr UNSSC0 educitional mission to Afghanistin reports

s1milar clrcumstunces:

"inong tne several possible ways of improving
Afghonistan schools the nost important is the training
of good tcachers..., The praimary task for Afghanistan
to-day, tomorrow, and for many years to come 18 to
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UNESCO World survey of Education in "Trends and Problems
of Education in Phalipines", emphasizes especially the "shortage
of staff and overburdening of the teachers in service" (10).
And in Viet-Nam:

"Public secondary schools were very short of
teachers for the school year 1957/58. The Depariment
of Education was then obliged to recruit teaching
assistants paid by the hour and 1o ask all teachers,
both permanent and those engaged on a contractual basis,
to do 2 considerable amount of overtame" (11).

This trend which requires the need for education of more
students by the same number of teachers has often resulted in
reducing the duration of training. Thailand 1s only an example:

"The increased number of students has led to a
great shortage ¢f teachers. In order to solve the
immediate problem, the syllabus of the teacher training
schools for primary education has been reduced tempo-
rarily from three to two years. The Ministry is well
aware that a student with a Matayam 6 certificate and
two years in teacher training is still immature and
cannot be a well gqualified teacher" (12).

In many other countries facing the problem of :1llit:racy
the govermments are farced to reduce the course of teacher
trainiag to 2 few months.

V -~ PROVERTY AND MENTAL HBALTH

Perhaps 1t would not be too much to say that a strikang
criterion for many of the develmping natimns is poverty.
Poverty has been rightly eallod the grand-mother of all evals.
Those who are born into the woarld ef poverity ~re not only
deprived of most of the material camforts of life, but nany are
also stunted in their emotisnal, intellectual and soci:l develop-
ment, and thus effectively prevented from realizing their human
potentialities, It has been indicated that there are two
different meanings for poverty:

a - )\ relative term indicating the absence of the comforts
of 1lifc and an :dequate supply of the necessitaies.

b -~ More precisely defaned as that point at which depra-
vation nayes 1mpossiole the meintenance of physical efficiency(13).
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The kand of poverty which seems to be more the fate of
developing countries 1s of the second type. The economist,
Paul A, Samuelson, states that:

"Most of Asin ang .frica are even to-diy -3
lower levels of livang than were the Western countrics
before th. Industrizl Revolutioa.."{14).

According to the United Hations Statistical Oflface, half
the people of the world live 1in countries that have per coapita
incomec of less than #100, some of them uuch less. In braef,
two-third of tho world's population live 1in countries where
yearly incomes average less than #150 par person only...(15).
Ve ar. talking about the mentnl heilth of these people!'s
children!

Different studies have shown the close connéction which
2x1sts betwecn poverty and personzl maladjustment (17). Not
211 Ehlldren who come from underprivileged families are
problem children by any means, but statistically speaking,
low socio-egconomi¢ stitus breeds conditions unfavorible to
sound adjustnent. The american President's Task Force on
Manpower Conserv.ticn found that:

",.... One third of th: notions's youth wouvld, on
examinatior., Lo unguilifizd on the Wasis of -stndards
gst Dblashedl for milatory service. lloreover, peverty
1s the princip.l reson why these young men f1il to
nect those physic:il and meatal stindards...

Thes findings 1rs drapatic ovadence that the provlem
- - %

of poverty is still vi.ry auch wpth us, and that 1is
social nd economic cos}s Wl N2 AIVY e

Physical wnd ment.l disease, delinguency ind crine,
high infant mortadity, less of*productive capieity -
211 of these are p.rt of the environment of poverty" (18).

Hven in highly developed tountri.s, schools lecated in
1ower-class neighbourhood 2re often inferaor in quality. The
50 called "Sluw Schools" have special pronlems znd charagteristico.
18 Burton R. Clark in his "Sociology of Education® comments on
the Slum School in America:
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"Many children come 1ll-prepared and little
motivated for school work. The teaching is more
difficult than in middlc-class and upger-cluss schools,
and the school and teacher must make specizl adaptatioas.
wiogt tenchers try to escaipe by transferring to other
schools.

In the slum school ... teuachers expect less of
the children. A teacher in one city says: "For instance,
in the sccond grade we'rs supposed to cover nine spelling
words a week. Well, I can do that up here. But the
best class I evar had at slum school wis only able to
achieve six words a wsek and they had to work pretty
hard to get that"...

The gap between what the children should know
and ~hat they actually do know becomes wider with cach
grade ..." (19).

At the 12th anaual meeting of the Americuan Psychiatric
nssoclation in Now York, May 1965, the Columbia Unaiversity
psychiatrist, Viola W. Bernard, speaking on "Some Principles
of Dynamie Psychiatry in Relation to Poverty", made nppeal
to the experts as follows:

"Since mentil health services for poor peonle
1n this countxy America are markedly inferior on the
whole, both in quantity and quality, correction of
this 1njustice become a specific top priority in our
field..(20).

Thus, they who aced wmore recelve less. Thervefore, the
g¢liminasion of poverty becomes <« major mental heaith problem
in 1tself.

As to the facilities,
"WMentzl Health eipe for school children ind
Child Guadance are st1ll lacking in the najoraty of
the countries of the (Eastern Mediterranean) Region'" (21).

Anéd in other similar parts of the world the case is not
too different, 3But, as Bernard remarks, the problcm of the
aental health of the poor 1s not only the insdequacy of
facilaitaies, 1t 1s raither to find more efficacious kinds of
mental health services to reach all seguents of the needy
populations, and to elimainite the poverty - the maiin spring of
most evil - 1tsclf,
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VI - HOME AGATINST SCHOOL
Of 211 tho groups of which a person 1s o member, the nost

1important for nis destiny 1s the family. It 1s in the fouily
thit the cnild arrives 2t 2 conception of self. Research by
socioclogiste, psychiatrasts, psscnologists and cultur:l anthro-
pologists 2ll show the paramcunt 1mportince of the faiily in
shaping perscn lity. The counseling expericace has also shown
that sucéess in dealing with the behavior problems of children
often involves the feasabilaity of treating difficulities ain thear
relationships to their parents and in the relationships of the
parents to each other. The family 1s, therefore, as Burgess

has rightly formulated:

",.. The crucial group in the preventive way
toward mental heslth. The happy family, united by
ties of affection and companionship, is our greatest
resource for uenval heilth" (22).

And, on the other hand, growing up in a broken, insecure,
or poverty-stricken home aftfects the values, attitudes, ond
motivation of children in relition to school and work.
Bepecially wnere the ever-increasing use of communication mediz
such as radio, television and filums are deaonstrating other and
more attractive sides to everyday life. Children are strongly
conditioned in the family setting by uaconscicus, as well s
explicit insvruction throazn word and exeanple, on the p=rt of
sarents ind other menbers of the family. The educational
attzinaents of pirents exert 2 strong predisposing influence
upon the relationshap between themt and their children. Vhen
the parents arc more 2cucatsd, children seen to fee«l more
satisfi1ed, Discontertent with parents aons teenajers 13
almost universzl (23). But in the dzveloping countries,
the case 1s more gerious. DLacg of anderst .ndinz in the fumily
1is th~ major complzint of .08t of the youth of developing
nations (24). For example, Persian literature which in the
old days wis higilly respectiul towards parcnts and thear
21ttitutaes ind rights, 15 not nlwiys so at present. The
criticism and evidcuce of the fraiction between old and new
values 15 not infrequent. & wive of letters denoting this
vhenominon 1s received by pr=ss and radio daily. This 1o not
merely atlr:inien phenomé¢non. Observers of dcuveloping nations
report similar situations clsavh:re. Huri Sren, writing on



"Tn a coaparison of the dai1ly l1life of an average
family in Ankara, Adnara, Istanbul, or Ismir, with thit
of the twenties, only the food would be found unchunged...
The teen-agers freesly express their views ... Only the
subject of marriige 1s not argucd. Both the parents
and the younger generation arc conscious of the clash
in their outlook; the clders still regarding it on
arrangement hetwecn families, the younger folk accepting
1t as a matter of indivadual choice. This difference
in outlook they prefer not to discuss" (25).

In other words, many youth and their families 1n deve-
loping countrics live together without understanding zach
other, but with tormenting scruples and doubts resulting
from conflucting values and sudden cultural change. We
find further evidence in the report of T. Lin on "Two Types
of Delinguent Youth in Chinese Socicty":

"The bohavior of Tai-Pau (A Chinese Term for an
individual delinquent, adolescent, or a group of such
deviants), expr.ssei by disregard of authority, contempt
for traditional life-patterns, and imitation of Western
forms of vulgarity cause concern and shuame to parents and
teachers ...

Sinilar phenorien: were also observed in Jopan
before the sir ..." (26).

The co.preacansion of passing traditionzl values and tio
ericrgence of the new ones 18 alwost universal. But most
dronatic is the rising confliet resulting from the encounter
of the native culturzl values of developing areas z2nd those
of the West, Their co-sxistence in transitional stag: boses
much social, as well as 1ndavidual, conzplications. writing
on confliztaing v.lues, tlic sociologist, John R. Seeley, osks:

"Where ars yesteryeirs's open champions of obedicncy,
of the immate superiority of nen over wonen, of the
guiet, well-nmannered child at any price, of belict an
'origin sin' or the fundamental basceness of man (or
virtue, for that matier), in th. unitary chericter of
intelligence, 1n corporal punishment, in proprietary
rights in childrcn and women® They are still with us,
38 the wheelbarrow 1s co-present with the airplsne;
but in nuch the same places" {27).
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Rejection of the old values 1s very nuch common among the
younger generation of the developing nations. Iven the Manus,
whose primitive culture Margarct liead reported 1s "Growing
Up 1n New Guinea", ont who pade, =ccording to iead, the cul-
tural giaint step froa th: 3tone Age to the Spa,e Age, nre not
free from this rejection. HMargairet Mead, in the account of
her return after twenty-five yeirs to the Manus people of
the Admiralties, writes:

"Iater, when I showed them photographs of thear
0ld way of life, thzse growa men of forty wouald laugh
1n an amused, almost tender fashion at pictures of
their dead elders, wreathed in leaves and dog's teeth
vee 1t was only the very young men, under twenty-faive,
who disliked the pictures of a past which they had never
known. TFor them the-0ld ornoments and flamboyznt hhir-
dressinz ... were symbols of pure evil ..." (28).

Among the o tors contributing to juvenile delinquency
in Afriex, the students of "The International Africin Instituter,
speak with emphasis of poverty, the disintegration of the
family systum 2and of the conflzect of cultural wvalues (29).

In thuis situntion of confilicting values the home as more
the guardian of tradition, and the school the agent of
Westernizationy -nd this brings about 31 hone-against-sciiool
situation, w.ich exXerts zan irritanlzs influence on the uind
of scheool children. It 1s not very ancommon thit some prronts
sven boecone je~loul +hen they fine 4 child in 2 household
discussion, for -xunple, expressing 1 point of view different
fron the paronts ane ovstinately holding to this contr-diction
by citinzg the techer us 1 finzl authoraty. In some cases »
father 12y find tonat his son :dalris sone man teacher more
than thz father, or L motL:er way fing thit o Jirl reversc s3onme
wo:imn teacher. Duc to 2111 o this, speecilil meazsures nust oc
sought tnrousn dult ~duc2tion courses wnd tne parent-teacher
asgocl tion, to bridge this siicning gip.

In nost of the developiny countries, anfortunately, the

ou
parent-te.cher rel.tionship 1s 21thar teotally lacking or at

[ 4]

18 practiced oa very limit.ed scale. Por instance, the

UI23C0 educational mission to Burma (1952) writes with
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"The mission has been struck by the total lack
of effort to cncourage the active interest of parsnts
in the education of their children.

The growth of the parcnt teacher movement in
Western c;untrles has resulted from a realization that
many sdacational advances have been due to tue better
understanding of child development which has come
through the close association of parent and teachers"(30).

The homz may supplenent or complenent school experience
or 1t may act to neutralize or Begate their effects. Baldwin
and Osborne mide < detirled study of home-school relations in
81% gpohools, They found as the school iuthorities laarned
to kaow tiae parvnts better they acquired more cenfidence in
their Judgaent, siwilarly, s the parcents learned to know
the school betivr, th.y more fully unaerstood the problens
faced Ly the school (31).

VII - FalllLY SIZE

Jtudies have shown the impact of family size on
educAation, personality development and the health of ats
members, Basil Bernstein, in an investigation, found that
success 1n le~rning, and more fundamentally the growth of
intelligencs, may be closely related to the type of language
learned from earliest years, This has been explainesd by the
theory of John Hisbet thit the well-known inverse rel-tion
of 1ntelligence and family saize 1s partly due to the lesser
development of languzge through the more limited contzacts of
children with their parents in large familics (32). Some
furt er evidence has biun provided by Jean Floud and her
collaborators, 2nd by Elizabeth Praiz.r, 21l indicating that
the children of small-sized families do better in school,
wiile children from large faiilies were found to be handi-
capped (33).

On the matter of health in rclation to family size,
again Hare and Shaw in 3 study of 499 urban families have
shown that:

"For moth.ers, and to a less extent fer father,
the rates of various i1ndices of 11l-health increased
progressively with the number of their children ...
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The higher rates of 1ll-health in the parents of
larger families, pirticularly in the mothers, probably
reflect the i1ncreased strain 1mpnsed on theun by c:iring
for 2 larger number of children" (34).

The same authors found also that:

"Poor haalth 1n one parent was associated witn poor
health in the other parent and in the children" (35).

One of the outstanding characteristic features of the
family 1n the developing countries i1s 1ts relatively large
si1ze, The UQESCO authors of "Culture 2and Human PFertility!
writing on "Asian Pattern of Faualy Lafe" states, as follows:

"Under conditions whare about half of all anfants

born alive die Dbefore recaching maturity, the anxiety

for sons, even for the assured surviv2al of a sangle son,

results 1n large families.... the father, to mcet his

religious and social needs, 1a an asiatic socicty

reguires about five children ..... He often hus many nore®

(36)

However 1t may be, the f.ct 1s that fanmily size 1n
developing countries, with ull 1ts eonscqueinces, 1s notably
larger than 1n the ‘estern Countrics.

VIII - COMPLICATICNS OF POLYGAMY

Polygaay 1s a custom almost 2xclusively found anong develonr.
ing nations. Keedlass to siy, 1f 2 coamunity 1. call:d poly-
gamous, 1t 1s not neeccessirily assumed that polygomy is the rulc,
but merely that 1t 1s perultted und:r certian eircumstances,
Polygany 1s declaining., Howsever, 1t still i1s practised. A by-
product of polygwvay is the 1ncreass gf holf relatcd persons,
lale children of tiie variocus wives of o husband, belng involved
1in o half-relationship., This step-rclitionship hos been, through
the ages, the kernel of hostility and conflict withain the family.

The National Socicty for ths Prevention of Cruelty to
Childfen in Gr:.t Britain goes to the help of about 1,300,200
‘eh1ldren eaca bear (39). Although thzrs are no staticstics =2t
hand nevertheless the conditions s.e.n to require pore consiver-

ation 1n the developing couatrizs.



bh/ubM.uCh.HLlH»bDjC/l?
Puge 13

Ih = L oDoydnCl OF 5CaV0Lo

Fern.ps 1t 1u ot o e.cggeration tH say that toe future ou

humen civilizetion derend., to o great degres, upon how well

ch 1s fulfil their objectives =zn.d how well cunildren leera Sue
.%x111s whaich will encble them to fuce the ciilses of tomorrow.

In r derr c.ncepts of educ.tionel theories the emphtols is more
on reccuing intoe the culture to cetisfy purposes rethaer than ov
gs embling clegents of the culture snd 1a.0-1n, them own the pu 1l
Thu. the zim of tae scho:l 1 , more or le.s, to prepere childror.
ard youth £or life; or 1t m ¥y be sauld. that the o1m of the school
13 lavaing - o rur,o.eful living - a1t-elf rre the schools oif
devcloping i tions rulfillan, this gaim 7 The answer, unfort-
unately 18 not very flctteraing.

LeaLnll expert~ 1n "I'ronds wad Problems of sducetion in
india" obeoerves.

"One mein defeet of the existing sy.tem 1z that 1t
1. unilinegl wnd thet r11 the pupils, regardiess of
d.ffering aptitude. &né bilities, are presced 1nto one
pattern. lhe multi-pur.ose schodol as & corrective to
thio 'oingle-tr.ck' yotem, provides wn diversity of
educetl nol programre 11 the form of elesctives ...The
successful fuuctisning of these scioodols 1s, at the mome.lt
s.mewhat hempered by the cshortage of truined end w1 toble
quelified teewchers 1. the practiccl trewms wed the

¢

Gover.me:t 15 cunoeped 10 finding & < lution to this
provlem." (4 )

Or we re d 1n "oecdud.ry oducction in aeie” on lrends cud
Pr blems> of wducetiorn 1.0 Ce,lon" cs 10llovws.

"The :ara c¢i cauc tion impsrted 1 Tewy ochi.dls 1s
~%111l vy hiwmh ¢ & acvtiremined by the needs of exiwilnoations
r.lther thern by the country's econ.mic development" (41)

We trece olmo t to. . ome peltern of soortcoming in
Ind nesicn educcviun,

"ln view of tTune r .14 deovslopment of the country'c
1r.ductrial  eco.omic nd bueciness life it 1. "It th ot
the bololiCe bitwecn wcondery Jeheral and vocationel
equce tion hes to boe reotored ...7The 1dea LOW wdopted
2f & da trabution of TU L .rcent ior voe tiornal end 30
per ¢ ut for ges r.1 c¢<unot be reali.ed while the
finaucicl sartuation of the _tcte 18 osuch thut the
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diversion of .ore funds for vocatiuvnul education could
only be .t tau expinsce of gencral educction,

« s ealthough 60 por cent of the tims 1Is devoted to
professional subjccts, gradu.tes of vocitional schools
are st1]11l considcred inadzquataly cquipped to cope with
their futurce tisk' (42).

The IN.3C0 cduc tionzl mission to Burnma, on criticis.i of

the curr.culwn of the public scacvols, indicates th.at:

"Tne priscent ayste: does not suit the majoraity of
the school popalition of Burmi. It 15 docainated by =
113t iken notion th + <21l h:ve the guilities necessnry fcor
higher education 2t th- University, despite the £ ¢t thot
1 very small percontage of the output Irom the schools
have neitncr the Jesire nor the caipacity to profit by
university traiining...

The children of Burmi will one diy be the vorkers
and n.n the country's industries, 1ts farms, 1ts work-
snops, 1ts oifices nd 1ts comercizl establishaents.
Tacair futare 1& tc work for themselves, their families
a6 for Burmi, DMhe schools should fit then for the liic
they are to 1.wWd" (43).

Thus the schools of dev:zloping countrics, 1f they tend o
be conservative, radicilly ambitious cducational bodies, fa1l t.
cope witn tne rcguirem:ants of the rapidly transitional st .ge of
these chngaing culturce aad arz i1pt to produce a1 herd of
sophisticatcd, unsatisficd, desendent, helpless, suspicious,
suffering, and rebellious znzry youth (44). So 1n .1iny e2scs
inacequate curriculuns of doveloping countries cun, and indedd
do, «¢=s1ly turn th. ints Srative ficteor of z2ducation in menct-.l
helth 1nto a2 disinte "grative one.

Fortunztely, aoviever, many authoritics in the Governmerte
1oV reccgnizeo this tr.oad anl ire carefully studying the cl-o¥
between tho old nd new v:iues, between the nceds and
possibilities, between cu.lity and juwnmtity.

In swamiry, this 13 in age of rapid transition like of

which his seldon humnity s:en and this chinge his broaght oo
ponSegkenress fofe oY —whreh have mrxed pacts.

y nunboer of nations and hailth ind ¢dacation authoraitizs
hive ziven Juc astention to this trend by guiding youth for
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creative use of their leisurc tine and for better =ducation

of both the young and the old to accept new values. Other
nationsd will undoubtedly follow the trend. The fact that to

a great extent the social malady has becn diagnosed, sven 1f
no treatment has as yet been administered, is a very promising
and hopeful sign indeed!
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